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Abstract 
The purpose of this study was to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers 
expectations. 
The subjects of this study were parents of pre-school-aged children and 
kindergarten teachers from the Rochester area. A survey was distributed to 
determine which readiness skills both parents and teachers found as critical for 
entrance into kindergarten. 
The data from the survey reveal that teachers and parents in the 
Rochester area have similar expectations when it comes to what readiness skills 
are critical for kindergarten. Teachers and parents ranked the readiness skills 
with a score of one being not important and a score of five being very important. 
The highest ranked skill by teachers and parents was that children be healthy, 
rested and well nourished. The least ranked skill by teachers was concept of 
time, while parents felt that general knowledge about the world was the least 
critical skill on the survey. The readiness skill with the greatest discrepancy was 
knowing the alphabet, numbers, colors, and shapes. Parents felt more strongly 
about the importance of the skill upon entering kindergarten than teachers. 
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Chapter 1- Statement of Purpose 
Purpose 
The purpose of this study was to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers 
expectations. 
Introduction 
My Interest in the Study 
As a teacher, but currently a stay-at-home mother of two children 
ages two and eight-months, I have a real interest in how to best prepare 
my children for academic success. Being a certified Elementary and 
Special Education teacher and working on my Master's Degree in 
1 
Reading, I have decided that it would benefit my children by surrounding 
them with a variety of books. My husband and I both read to our children 
several times throughout the day. I want to help my children develop a 
love for reading while creating an environment that would be stimulating 
enough to create curiosity about the world. 
I was proud that at 20 months old, my son, 
 was able to 
recognize all of the letters of the alphabet, numbers one through nine, 
and most colors. To my surprise, I have read that most kindergarten 
teachers are not looking for those skills as necessary for kindergarten 
readiness. This sparked an interest and I decided that I really needed to 
find out what I should be doing to help my children so that they are ready 
for kindergarten when the time comes. 
Need for the Study 
Kindergarten is a common experience for children in the United 
States, with 98% of all children attending kindergarten prior to entering 
first grade (Zill, Collins, West, & Hausken, 1995). These children come 
from increasingly diverse backgrounds that include different racial, ethnic, 
2 
and cultural backgrounds, family types, parent education levels, socio-
economic status, and language backgrounds. Teachers are expected to 
meet the wide range of needs of the students in their kindergarten 
classes. Knowing the range of developmental accomplishments when 
they arrive can help teachers provide children with the appropriate 
activities and instruction to make sure that each child begins his/her 
schooling with a positive experience (Zill, Collins, West, & Hausken, 
1995). 
Teachers' Perspective 
In a study that examined 176 kindergarten teachers, teachers 
ranked 149 skills within five domains they regarded as essential to be 
successful in kindergarten: 
(1) gross motor 
(2) fine motor 
(3) general knowledge and school readiness 
(4) language 
(5) social. (Johnson, 1995). 
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Johnson (1995) also included in his findings that skills related to 
independence were more critical than items relating to academic 
readiness. While, Welch and White (1999) found that "teachers from 
both the local and national study identified the same three attributes as 
essential or very important for children entering public school: 
(1) physically healthy, rested, and well nourished; 
(2) can communicate needs, wants, and thoughts verbally in the child's 
primary language; and 
(3) is enthusiastic and curious in approaching new activities." (p.) 
Harridine and Clifford (1996) said that teachers "were more likely than 
other groups to rate being enthusiastic, being able to communicate 
effectively, and being able to not disrupt the class as most important." 
In Starting Out Right (1999), the National Research Council states 
that one major goal of kindergarten has always been to assist children in 
becoming "comfortable in a formal classroom setting"(p.65). This is a 
major adjustment for many children, therefore, children "must learn to sit 
quietly, to share, to listen, to communicate cooperatively, and to do what 
is asked," (National Research Council, 1999, p. 65). Kindergartners find 
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this to be a real challenge emotionally and behaviorally because they are 
receiving much less individual attention than they are used to. 
Kindergarten must also prepare children to learn to read, and this 
must be a key priority. Children enter kindergarten with different 
preschool reading and writing experiences: some write with 
scribbling and others with letters; some have lots of storybooks in 
their past and recite them eagerly; for others, books seem pretty 
unfamiliar (National Research Council, 1999, pg. 65). 
Parents' Perspective 
Parents are struggling with how to make the right decision as to 
whether they send their child off to kindergarten or hold him/her back a 
year. "Driving the decision usually-though not ideally-is a child's birth 
date. Age is the fairest way to determine access, but not the best," said 
Diana Guerin, chairwoman of child and adolescent studies at Cal State 
Fullerton (Jameson, 2000). Many parents want to know how much that 
year matters, and could waiting be harmful to future academic success? 
(Jameson, 2000). Wendy Diamond, a mother in Pacific Palisades, said 
"she understands the attitude of parents wanting to shelter their children 
from the sense of failure and emotional pain that can come from being the 
struggling young kid in class," (Groves, 1999). Ira Tobin, Superintendent 
of the Palos Verdes Peninsula Unified School District says, "Not wanting 
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your child to get chewed up is very much on the minds of parents," 
(Groves, 1999). Parents do not want their child to be the smallest, 
slowest, or the last to read (Groves, 1999). 
Grove ( 1999) also states that parents "talk with neighbors and seek 
advice from preschool directors. They watch for signs-physical, social, 
and psychological-of kindergarten readiness: Can the child recite his 
letters? Tie his or her shoes? Hop on one foot? Share toys with 
friends?" 
Limitations of the Study 
The results of my study reflect the opinions of parents and 
teachers in Rochester, New York and surrounding areas. Results may 
vary if the same study were done in a different part of the United States. 
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Chapter 2 - Review of the Literature 
Purpose 
The purpose of this study was to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers 
expectations. 
Kindergarten readiness is a complicated issue due to the fact that 
parents, teachers and school administrators may view readiness very 
differently. Powell (1996) says, "Readiness entails more than a set of 
skills, knowledge, and attitudes that a child brings to school." He also 
says, "research shows that early childhood programs, schools, and 
families are key influences on school success. Community support for 
health and physical development and family well being also are 
considered important." Douglas Powell, head of the Purdue University 
Department of Child Development and Family Studies, says "it's important 
for parents to learn what the school system's expectations are for 
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kindergartners-they vary wildly across the country-then try to find a 
good match for the child" (Hall, 2000). 
Assessment Tests 
According to Powell (1996), assessment tests are a poor predictor 
of determining school readiness. He says that young children are not 
used to taking tests, they lose interest, and can undergo rapid changes in 
development. Black (1997) discovered two reasons why kindergarten 
screening is probably a waste of time for anything other than catching 
vision or hearing problems. First, the kindergarten screening information 
is seldom used in any purposeful way (Black, 1997). Second, most 
teachers redo their own assessment once the 5-year-olds arrive in their 
classrooms because the children are six months older. In kindergarten-
life, they have grown a half-year and there is a lot of growth in that time 
(Black, 1997). 
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Chronological Age 
Deciding when a child goes to kindergarten is a major life decision 
and preschool and kindergarten educators agree that chronological age is 
probably one of the least important factors in deciding whether a child is 
ready for kindergarten. School districts in New York State are bound to 
accept all children in kindergarten who are five by December 151. Some 
parents opt to keep their children back a year, because kindergarten is 
not mandatory in New York State. 
Academic Skills 
Parents are more likely than teachers to view academic skills 
(letters of the alphabet and counting to twenty) as a predictor of 
kindergarten readiness. "Teachers say these skills can be taught if a 
child comes to school with curiosity and the ability to pay attention, play 
cooperatively and follow directions" (Hall, 2000). 
Kindergarten was originally a year of relatively informal education 
designed to form a bridge from home to a more formal schooling in 
the elementary grades. Gradually the curriculum from the upper 
grades has been pushed down to lower levels, escalating 
academic demands in kindergarten and even preschool. (Black, 
1991) 
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"As expectations become more academic and assessments more formal 
pressure increases to retain children who do not meet expectations or to 
place them in a transition class between kindergarten and first grade," 
(Nurss, 1987). 
Parents' Perspective 
According to teacher Pat Bernath, springtime is a season for 
"telephone calls and meetings with anxious parents who feel pressured by 
their parents, spouses, even neighbors-all of whom are giving conflicting 
advice on when to send a child to kindergarten," (Pittsburgh Post-Gazette, 
1997). Some parents spend a great deal of time making a decision and 
for other parents there is no choice. Children who come from single 
parent homes or lower income areas are more likely to be sent to 
kindergarten as soon as legally possible because their families just can 
not afford another year of expensive day care (Pittsburgh Post-Gazette, 
1997). 
10 
Kindergarten 
"Frederick Froebe! (1893) created the first kindergarten and 
introduced the idea that play was the young child's natural mode of 
..._ 
learning and self-expression" (Elkind, 1996, p.13). 
When asked what parents could do to better prepare their children, 
teachers most frequently mentioned the areas of receptive 
language, cognitive-attention/problem-solving, and smali muscie 
coordination. Parents, however, tended to emphasize helping 
children with pre-reading, math, and social skills. (Cromwell, 1998) 
"Love, confidence, and encouragement are the emotional 
prerequisites kindergartners need to succeed in school," says Dr. T. Berry 
Brazelton, the well-known and widely published children's doctor (Black, 
1997, p. 36). The following characteristics are important predictors of a 
child's school performance says Brazelton: confidence, curiosity, 
intentionality, self-control, relatedness, capacity to communicate and 
cooperativeness (Black, 1997). 
Susan Black, a contributing editor for The American School Board 
Journal, an education research consultant answers the question: What 
makes a good kindergarten? She responds by saying: 
Turning to the best research available, one finding shines through: 
A good kindergarten is not an academic kindergarten. In fact, 
researchers say, you should be alarmed if a kindergarten teacher 
says the purpose of kindergarten is "getting kids ready'' for first 
grade. And you should be on guard if you see kids grouped by 
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ability, filling out worksheets, and simply following teacher's orders 
(Black, 1997, p.35). 
David Elkind, a professor of child study at Tufts University, says: 
We need to move away from the idea that the first years of life are 
a time for intervention and school readiness. Early childhood is a 
stage of life that should be considered on its own terms, not as a 
preparation for later stages. If we think of early childhood in this 
way, we will create kindergarten and first-grade environments that 
are flexible, activity-oriented, and filled with plants and animals. 
(Elkind, 1996, p. 13) 
While a study conducted by West and Hausken (1995) identifies 
emerging literacy and numeracy skills as the most crucial for children 
entering kindergarten, its authors note that kindergarten teachers do not 
agree with this assessment. Results of a survey reveals that only a 
percentage of kindergarten teachers believe that knowledge of primary 
colors and shapes, and the ability to count and recognize letters, are 
important for success in kindergarten. A targe majority of teachers 
emphasized the importance of health, the ability to communicate thoughts 
and needs, following directions, and participating without disrupting the 
classroom (Elkind, 1996). "Because young children's rates of intellectual 
attainment are so variable, it makes little sense to have uniform, 
standardized kindergarten and first-grade curricula," (Elkind, 1996, p.13). 
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We can address this diversity best if we regard early education as a 
liberating, rather than a remedial, enterprise, and organize our 
kindergarten and first-grade accordingly. Early education programs 
that accommodate this diversity will provide a suitable environment 
for the young child's abilities, needs, and interests (Elkind, 1996, 
p.13). 
Communication between the schools (pre-school and kindergarten) 
and parents of pre-school-aged children needs to take place so that there 
is a smooth and successful transition to kindergarten. 
13 
Chapter 3 - Design of the Study 
Purpose 
The purpose of this study was to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers 
expectations. 
Research Questions 
What school readiness skills do kindergarten teachers believe are 
critical for school success? 
What school readiness skills do parents perceive are critical for 
kindergarten? 
What do responses from parents and teachers mean for children 
entering kindergarten? 
14 
Methodology 
Subjects 
The subjects of this study were parents of pre-school-aged children 
and kindergarten teachers from urban, rural, and suburban school 
districts. Thirty parents and eighteen teachers completed surveys. 
Materials 
The materials used in this study consisted of two surveys. (See 
Appendix A for the survey that was distributed to parents of pre-school-
aged children and Appendix B that was distributed to kindergarten 
teachers.) 
Procedures 
The teacher survey was distributed to kindergarten teachers from 
rural, urban and suburban districts. A letter was attached to the survey 
stating the purpose of the study and indicating that the survey was 
voluntary. The survey that was distributed to parents of pre-school-aged 
children was conducted in the same manner. A self addressed, stamped 
envelope was attached to the letter and survey so that it would be as 
quick and easy to complete and return as possible. I would be happy to 
15 
share my information with any interested participants (teachers and/or 
parents) and would send my findings upon completion of the study. 
Teachers and parents could indicate whether or not they want a pamphlet 
of my findings by filling out their name and address on the survey. The 
researcher will collect and compile the data from the completed surveys. 
Analysis of Data 
Quantitatively, the responses will be sorted and compared by 
readiness skills the teachers and parents indicate are critical for entrance 
into kindergarten. The information gained from the study will provide 
information to both teachers and parents so that they become aware of 
each other's perspectives, while making the transition into kindergarten 
more pleasant for all concerned. Qualitatively, brief discussions and 
email responses with some parents of preschool-aged children and some 
teachers and administrators will also be noted. 
16 
Chapter 4 - Results of the Study 
Purpose 
The purpose of this study was to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers 
expectations. 
Results of the Study 
As mentioned earlier, an administrator in a surrounding school 
district emailed me to remind me that, all schools in New York State are 
required to accept all five-year-olds into kindergarten regardless of their 
readiness skills. 
One parent that was surveyed emailed me to share additional 
comments regarding her experience with the transition process. This 
mother's son had an August birthday and she decided to hold him back a 
year due to a speech delay, despite strong recommendations from his 
teachers to send him to kindergarten that year. This particular parent felt 
17 
it is important that parents know that many school districts prohibit 
repeating kindergarten. This mother was more concerned about her child 
experiencing success in first grade, rather than in kindergarten. 
Another mother commented that as long as a child is physically 
ready to learn and has developed some social skills required for learning 
in a group situation, then the actual learning of knowledge as well as the 
fine-tuning of the social skills could be accomplished in kindergarten. If 
more is accomplished prior to starting kindergarten, that's okay, too. 
However, if too much is done prior to kindergarten, the child has not only 
lost some of the precious free play time of the pre-k years and in addition 
could be bored in kindergarten and perhaps lose interest in school. 
Parents in this study also added additional readiness skills they felt 
were important such as: have self-confidence, display imaginative and 
creative play, have emotional needs met, have knowledge of name and 
address, and have a minimum amount of separation anxiety. The 
additional readiness skills that were important to teachers were: for the 
child to have a supportive and positive home life; to be polite, respectful 
and well-behaved; to be familiar with the concept of print; able to follow 
directions; maintain self-control; and (in agreement with parents) to have 
knowledge of name and address. 
18 
The data from the survey reveal that teachers and parents in the 
Rochester area have similar expectations when it comes to what 
readiness skills are critical for kindergarten. Teachers and parents 
ranked the readiness skills with a score of one being not important and a 
score of five being very important. The highest ranked skill by teachers 
and parents was that children be healthy, rested and well nourished. The 
least ranked skill by teachers was concept of time, while parents felt that 
general knowledge about the world was the least critical skill on the 
survey. The readiness skill with the greatest discrepancy was knowing 
the alphabet, numbers, colors, and shapes. Parents felt more strongly 
about the importance of the skill upon entering kindergarten than 
teachers. 
19 
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Chapter 5 - Conclusions and Implications 
Purpose 
The purpose of this study was to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers 
expectations. 
Conclusion 
In the Rochester area, the small study worked because I was 
looking for trends and not statistically sound data. Data results may have 
turned out differently if parents and teachers from across the nation were 
surveyed. 
Curriculum in the early grades has been altered due to escalating 
standards. Therefore, risk of failure is a concern. This is why I believed 
the trend for school readiness would be more academic for children 
entering kindergarten. I was a bit surprised by the results of the study as 
to how close teachers' and parents' expectations were. Based on my 
22 
research, there was a lot of conflicting advice to parents as to how to best 
prepare children for school readiness. As the results show, teachers are 
looking for children entering kindergarten to: be physically healthy, 
rested, and well nourished; interact well with other children (social skills); 
communicate needs, wants and thoughts; be able to listen and sequence; 
and be curious and show willingness to try something new. School 
related skills such as concept of time, knowing the alphabet, numbers, 
colors and shapes, and gross motor skills fell at the bottom of the ranking 
for teachers. 
Implications for Parents 
Geraldine Chapey, author of Ready For School: How Parents Can 
Prepare Children For School Success (1986), encourages the following 
list of Do's as a focus for parents (p. 131-132). 
• Enjoy your child. 
• Hum and sing as you go around the house dusting or cooking. 
• Use self-talk when with your young child. 
• Use parallel talk when watching your young child do something. 
23 
11 Use a soothing, caring, comforting voice. 
11 Listen to your child and give reassuring facial gestures when he/she is 
talking. 
11 Set clear firm limits. 
11 Use short sentences when you talk to your child. 
11 Use names for objects when you talk. 
11 Keep explanations simple. 
11 Use a slow rate. 
11 Have patience. 
11 Ask "what" questions first; ask "why" questions when he/she is older. 
11 Read to your child everyday. 
11 Encourage your child to ask questions. 
11 Be generous with rewards: praise, a hug. 
11 Encourage curiosity and imagination in your child. 
11 Encourage your child to play with other children. 
11 Give your child experiences so he/she will have something to talk 
about. 
11 Involve your child in cooking, walking, playing in the sand, planting 
window boxes, making bookshelves. 
24 
• Tape favorite songs, rhythm, jingles or stories so your child can listen 
over and over again to them. 
• Teach your child his/her name and family names. 
• Work with your child in developing a collection or starting a hobby: 
boats, cars, bottle-caps; be interested in what your child likes to do. 
• Join in classes for parents and children at the children's museum, in 
learning centers, at the library and at the local public school. 
• Take your child regularly to the library. 
• Serve as a model: let your child see you enjoy reading papers, books, 
and magazines. 
• Keep your sense of humor. 
• Play games with your child. 
• The generation gap does not exist when parents and children do 
things together and grow to be friends. 
Chapey discourages the following list of Don'ts (p. 133). 
• Interrupt your child, nod or turn away before your child has finished 
telling his/her story; in other words, don't appear disinterested in what 
he/she has to say. 
• Ask him/her too many questions. 
25 
• Pressure him/her to do things he/she isn't quite ready for. 
• Force your child when he/she appears restless, tired or frustrated; 
change to another activity. 
• Expect too much too soon; for example to put toys away alone or to 
clean up alone. 
• Correct him over and over again, saying, "No, you're wrong. Do it this 
way!" 
• Say, "No, it is not red." Simply say, "It is blue." 
• Criticize him/her face to face or in front of others. 
• Have so many rules that your child pays no attention to you. 
• Over-stimulate your child by providing too many toys or by going too 
many places. 
• Expect your preschool child to understand an logical relationships, all 
about people's feelings (mother is tired), or abstract reasoning or 
explanations. 
• Become anxious about each small change or incremental step 
backwards or forwards. 
• Compare your child with any other child: siblings, neighbors, relatives, 
or friends. 
26 
Implications for Future Research 
It would be interesting to reevaluate the data to get a diversity of 
findings such as: compare different teachers' expectations as compared 
to their districts', compare urban schools to rural schools, or define 
whether this is academic or social readiness. 
I also wonder if expectations differ from parents/teachers in the 
suburbs and those in high poverty areas and across the United States. 
Education is so subject to trends, that I am curious that if my 
current results would have been different five years ago and how it could 
change five years from now! 
What do school districts do to prepare students prior to school 
entrance? Do the elementary school and preschools work together to 
align a smooth transition to kindergarten? 
27 
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Appendix A 
December, 2000 
Dear Parent(s) of a Pre-School-Aged Child, 
I am a graduate student at the State University of New York at Brockport 
pursuing my Master's Degree in Reading. I am currently working on my thesis 
and would appreciate any information regarding my topic of Kindergarten 
Readiness. The purpose of my study is to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers' 
expectations. 
As a teacher and a parent of two young children, I am interested in finding 
out what readiness skills parents' of pre-school-aged children perceive are critical 
for kindergarten. Kindergarten readiness is a complicated issue due to the fact 
that parents, teachers, and school administrators may view readiness very 
differently. Therefore, communication between the schools and parents of pre-
school-aged children need to take place so that there is a smooth and successful 
transition to kindergarten. 
The information found from the study will provide information to both 
teachers and parents so that each become aware of the other's perspectives 
while making the transition into kindergarten more pleasant for all concerned. 
would be happy to share my information with any interested participants. Please 
indicate at the bottom of the attached survey if you are interested in a pamphlet 
of my findings upon completion of the study (Sometime in May 2001 ). 
Please return the completed survey to an envelope at your child's pre-
school as I will collect them sometime at the end of January, 2001. You may 
also contact me with any additional information or comments regarding this 
subject at my email address
 
Thank you for your time and I appreciate your input. 
Sincerely, 
Debra M. Ramsey 
Parent Expectations for Kindergarten Readiness Survey 
1. What is your child's date of birth? 2. Is your child male or female? 3. Do you live in an urban, suburban, or rural area? __ 
4. List age and gender of other children in your household. 
5. Using a scale of 1-5 with 1= not important and 5= very important please rank the importance of each readiness skill by circling your answer. After you 
have completed this, please indicate your top 5 priorities by numbering them 1-5 in the far LEFT column with 1= most important. 2= next most important, 
etc. 
Not imQ. Ver1. im(;!. 
PRIORITY READINESS SKILLS 1 2 3 4 5 
PHYSICALLY HEALTHY, RESTED AND WELL-NOURISHED 1 2 3 4 5 
WORKS INDEPENDENTLY 1 2 3 4 5 
KNOWS THE ALPHABET, NUMBERS, COLORS, & SHAPES 1 2 3 4 5 
MAKES HIS/HER OWN CHOICES WITHOUT TEACHER OR PARENT INTERACTION 1 2 3 4 5 
IS CURIOUS AND SHOWS WILLINGNESS TO TRY SOMETHING NEW 1 2 3 4 5 
LISTENING AND SEQUENCING (sound recognition, story recall, attending) 1 2 3 4 5 
WAITS HIS/HER TURN IN A GROUP SITUATION IN PLAY OR SHARING MATERIALS 1 2 3 4 5 
SOCIAL SKILLS (interacts well with other children) 1 2 3 4 5 
CAN COMMUNICATE NEEDS, WANTS AND THOUGHTS 1 2 3 4 5 
GROSS MOTOR SKILLS (hopping, running, jumping, climbing) 1 2 3 4 5 
FINE MOTOR SKILLS (coloring, cutting, drawing, buttoning, zippering) 1 2 3 4 5 
GENERAL KNOWLEDGE ABOUT THE WORLD 1 2 3 4 5 
CONCEPT OF TIME (day/night, calendar, seasons) 1 2 3 4 5 
OTHER 1 2 3 4 5 
Please indicate the name of your child's pre-school if you are interested in a pamphlet of my findings. -----------
** Feel free to add any additional comments on the back of this survey. 
Appendix B 
December, 2000 
Dear Kindergarten Teachers, 
I am a graduate student at the State University of New York at Brockport 
pursuing my Master's Degree in Reading. I am currently working on my thesis 
and would appreciate any information regarding my topic of Kindergarten 
Readiness. The purpose of my study is to compare the expectations of 
kindergarten teachers and parents of pre-school-aged children on school 
readiness. Clarifying expectations can provide guidance and direction for 
parents in order to prepare their children in ways that meet teachers' 
expectations. 
As a teacher and a parent of two young children, I am interested in finding 
out what kindergarten teachers' feel are crucial readiness skills for incoming 
kindergartners. Kindergarten readiness is a complicated issue due to the fact 
that parents, teachers, and school administrators may view readiness very 
differently. Therefore, communication between the schools and parents of pre-
school-aged children need to take place so that there is a smooth and successful 
transition to kindergarten. 
The information found from the study will provide information to both 
teachers and parents so that each become aware of the other's perspectives 
while making the transition into kindergarten more pleasant for all concerned. 
would be happy to share my information with any interested participants. Please 
indicate at the bottom of the attached survey if you are interested in a pamphlet 
of my findings upon completion of the study (Sometime in May 2001). 
Please return the completed survey to an envelope at your school as I will 
collect them sometime at the end of January, 2001. You may also contact me 
with any additional information or comments regarding this subject at my email 
address 
 
Thank you for your time and I appreciate your input. 
Sincerely, 
Debra M. Ramsey 
Kindergarten Teachers Expectations for Kindergarten Readiness Survey 
1. How many years have you been teaching kindergarten? -----
2. Do you teach in an urban, suburban, or rural district? 
3. Using a scale of 1-5 with 1= not important and 5= very important please rank the importance of each readiness skill by circling your answer. After you have 
completed this, please indicate your top 5 priorities by numbering them 1-5 in the far LEFT column with 1= most important, 2= next most important, etc. 
Not imp. Very imp. 
PRIORITY READINESS SKILLS 1 2 3 4 5 
PHYSICALLY HEAL THY, RESTED AND WELL-NOURISHED 1 2 3 4 5 
WORKS INDEPENDENTLY 1 2 3 4 5 
KNOWS THE ALPHABET, NUMBERS, COLORS, & SHAPES 1 2 3 4 5 
MAKES HIS/HER OWN CHOICES WITHOUT TEACHER OR PARENT INTERACTION 1 2 3 4 5 
IS CURIOUS AND SHOWS WILLINGNESS TO TRY SOMETHING NEW 1 2 3 4 5 
LISTENING AND SEQUENCING (sound recognition, story recall, attending} 1 2 3 4 5 
WAITS HIS/HER TURN IN A GROUP SITUATION IN PLAY OR SHARING MATERIALS 1 2 3 4 5 
SOCIAL SKILLS (interacts well with other children} 1 2 3 4 5 
CAN COMMUNICATE NEEDS, WANTS AND THOUGHTS 1 2 3 4 5 
GROSS MOTOR SKILLS (hopping, running, jumping, climbing) 1 2 3 4 5 
FINE MOTOR SKILLS (coloring, cutting, drawing, buttoning, zippering} 1 2 3 4 5 
GENERAL KNOWLEDGE ABOUT THE WORLD 1 2 3 4 5 
CONCEPT OF TIME (day/night, calendar, seasons} 1 2 3 4 5 
OTHER 1 2 ------····--------- 3 4 5 
Please indicate the name and address of your school if you are interested in a pamphlet of my findings _________ _ 
** Feel free to add any additional comments on the back of this survey. 
Appendix C 
***Point ranking 
Priorities Teacher Parent Teacher Parent 
Healthy, Rested, Nourished 121 174 6.7 6.2 
Works Independently 6 53 0.3 1.9 
Alphabet, Numbers, Colors 31 48 1.7 1.7 
Makes Own Choices 13 38 0.7 1.4 
Curious & Tries Something New 82 95 4.6 3.4 
Listening & Sequencing 93 63 5.2 2.3 
Waits Tum & Shares Material 37 75 2.1 2.7 
Social Skills 102 132 5.7 4.7 
Communicates Needs 94 165 5.2 5.9 
Gross Motor Skills 12 37 0.7 1.3 
Fine Motor Skills 20 30 1.1 1.1 
General Knowledge 28 15 1.6 0.5 
Concept of Time 0 0 0.0 0.0 
Self-Confidence 0 17 0.0 0.6 
lmaginatil1e & Creative Play 0 0 0.0 0.0 
Emotional Needs Met 0 10 0.0 0.4 
Kno.Nledge of Name & Address 0 0 0.0 0.0 
Separation Anxiety 0 8 0.0 0.3 
Supportive/Positive Home Life 10 0 0.6 0.0 
Polite & Well-Behaved 10 0 0.6 0.0 
Concept of Print 0 0 0.0 0.0 
Follows Directions 7 0 0.4 0.0 
Maintain self-control 8 0 0.4 0.0 
Rankings Leoeno 
Teacher Parent *** This number represents 
Healthy, Rested, Nourished 4.8 4.6 a weighted average 
Works Independently 3.6 3.8 divided by the number of 
Alphabet, Numbers, Colors 3.2 3.9 entries. An arbitrary point 
Makes Own Choices 3.6 3.5 system was used: 1 O 
Curious & Tries Something New 4.2 4.1 points for a 1 priority 9 
Listening & Sequencing 4.3 3.9 points for 2 priority 
Waits Tum & Shares Material 4.3 4.1 descending down to 6 
Social Skills 4.7 4.2 points for a 5 ratina-
Communicates Needs 4.6 4.5 
Gross Motor Skills 3.2 3.8 
Fine Motor Skills 3.7 3.8 
General Knowledge 3.6 3.0 
Concept of Time 2.7 3.2 
0 .!!: 
"Cl 
8. t 
R
EA
D
IN
ESS SKILLS-PA
R
EN
T R
A
N
K
ING
 
Physically H
ealthy, R
ested a
nd 
W
ell-N
ourished 
3 
5 
5 
5 
5 
5 
3 
5 
W
orks Independently 
4 
3 
4 
4 
4 
4 
4 
2 
Know
s The Alphabet, N
um
bers, 
Colors, & Shapes 
5 
4 
5 
3 
3 
3 
4 
4 
M
akes his/her O
w
n Choices 
W
ithout Teacher o
r Parent 
Interaction 
3 
3 
3 
4 
5 
4 
2 
3 
Is Curious a
nd Show
s W
illingness 
to Try Som
ething N
ew
 
3 
3 
5 
4 
5 
4 
4 
3 
Listening & Sequencing (sound 
re
cognition, story re
call, attending) 
4 
4 
5 
3 
5 
3 
3 
4 
W
aits his/her Turn In A G
roup 
Situation In Play o
r Sharing 
M
aterials 
5 
4 
4 
5 
5 
4 
3 
4 
Social Skills (interacts w
ell w
ith 
other children) 
4 
5 
5 
5 
4 
4 
4 
3 
C
an C
om
m
unicate N
eeds, W
ants, 
& Thoughts 
4 
5 
5 
4 
4 
4 
3 
4 
G
ross M
otor Skills (hopping, 
ru
n
ning, Jum
ping, clim
bing) 
3 
5 
4 
5 
5 
3 
4 
4 
Fine M
otor Skills (coloring, cutting, 
draw
ing) 
3 
5 
4 
5 
4 
3 
3 
3 
G
eneral Know
ledge About the 
W
orld 
4 
1 
5 
3 
3 
3 
1 
2 
Concept of Tim
e (day/night, 
calendar, se
a
so
n
s) 
3 
3 
5 
3 
3 
3 
3 
3 
O
TH
ER
 
Self Confidence 
5 
Im
aginative & Creative Play 
5 
Em
otional N
eeds M
et 
Know
ledge of N
am
e a
nd Address 
Separation Anxiety 
5 
3 
5 
3 
5 
4 
3 
5 
4 
3 
5 
3 
5 
3 
3 
4 
3 
4 
3 
4 
5 
4 
5 
4 
3 
4 
3 
5 
3 
3 
4 
4 
4 
4 
4 
4 
4 
5 
4 
5 
5 
4 
5 
5 
5 
3 
3 
5 
4 
3 
4 
3 
5 
4 
3 
3 
3 
4 
3 
1 
4 
3 
4 
3 
3 
Average of 
Parents 
5 
5 
3 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
4.6 
5 
4 
4 
3 
4 
3 
5 
4 
4 
5 
4 
2 
4 
3 
4 
3.8 
5 
4 
5 
2 
3 
3 
5 
4 
4 
5 
4 
5 
3 
4 
3 
3.9 
5 
4 
4 
4 
4 
4 
4 
5 
3 
3 
4 
2 
3 
3 
2 
3.5 
5 
5 
3 
5 
5 
4 
4 
5 
3 
5 
4 
2 
4 
4 
5 
4.1 
5 
4 
4 
5 
3 
4 
5 
5 
3 
4 
3 
2 
4 
4 
5 
3.9 
5 
5 
4 
4 
4 
3 
5 
4 
3 
4 
5 
2 
4 
4 
4 
4.1 
5 
5 
4 
5 
4 
4 
3 
5 
3 
5 
5 
2 
4 
4 
4 
4.2 
5 
5 
5 
5 
5 
4 
5 
5 
4 
5 
4 
3 
5 
5 
5 
4.5 
4 
4 
3 
4 
4 
4 
1 
4 
3 
4 
4 
4 
4 
5 
3 
3.8 
4 
4 
5 
4 
3 
4 
4 
4 
3 
4 
4 
3 
3 
4 
3 
3.8 
4 
4 
3 
3 
3 
3 
4 
4 
3 
4 
1 
1 
4 
3 
5 
3.0 
4 
4. 
3 
3 
3 
2 
3 
4 
4 
3 
2 
1 
3 
4 
3 
3.2 
4 
5 
4.7 
5.0 
5 
5.0 
4 
4.0 
5 
5.0 
w
 
.l:S 
-0
 
C: 
~ ct 
READJNESS SKILLS-PARENT PRIORITY 
t'nys1cally Hea1my, Kestea ana 
W
ell-Nourished 
1 
1 
1 
W
orks lndeoendentlv 
3 
4 
iKnows 1neA1pnaoet, Num
bers, 
Colors, & Shapes 
2 
5 
2 
I Makes m
sm
er uvvn 1,.;no1ces 
W
ithout Teacher or Parent 
11s cu
n
o
u
s and snow
s vvnungness 
to Try Som
ething New 
5 
3 
,Listening &
 :::;equencmg \souna 
recO!lnition 
storv recall 
attendinol 
,vva1ts rm
,m
er I urn In A Group 
Situation In Plav or Sharina 
1 
5 
3 
social :::;K111s (interacts w
ell with 
other children) 
4 
2 
2 
1 
c.;an Com
m
unicate Needs, w
a
nts, 
& Thoughts 
5 
4 
4 
Gross M
otor Skills (hopping, 
running, ium
oina, clim
bino) 
3 
5 
I 1-me M
otor :::;K111S \COJonng, cutting, 
drawing) 
4 
!General N1ow1eage Aoaut m
e 
W
orld 
2 
1c.;ancept of 11me (daytmgnt, 
calendar, seasons) 
OTHER 
Self Confidence 
3 
Im
aginative & Creative Plav 
Em
otional Needs M
et 
Knowfedae of Nam
e and Address 
Separation Anxiety 
1 
3 
4 
1 
1 
1 
2 
5 
1 
2 
5 
5 
5 
4 
4 
5 
2 
3 
4 
3 
4 
5 
4 
3 
2 
5 
5 
3 
3 
4 
4 
5 
4 
2 
1 
4 
2 
3 
5 
4 
2 
3 
2 
1 
5 
1 
1 
2 
1 
3 
2 
2 3 
3 
1 
' 
Total Count of Ranklnas by Prlorltv 
1 
2 
3 
4 
5 
Point 
10 
9 
8 
7 
6 
Ranking 
1 
1 
1 
1 
1 
1 
1 
1 
15 
1 
1 
1 
0 
174 
3 
4 
4 
1 
0 
2 
3 
1 
53 
5 
2 
0 
4 
0 
0 
2 
48 
4 
5 
0 
0 
0 
2 
4 
38 
3 
5 
4 
3 
0 
1 
5 
4 
3 
95 
5 
5 
2 
0 
2 
1 
1 
5 
63 
4 
3 
1 
0 
4 
3 
2 
75 
3 
2 
2 
6 
3 
4 
1 
132 
2 
2 
3 
2 
4 
5 
2 
4 
4 
7 
2 
4 
3 
165 
3 
5 
0 
1 
2 
0 
2 
37 
4 
0 
0 
2 
2 
0 
30 
5 
0 
1 
0 
0 
1 
15 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
2 
0 
1 
1 
0 
0 
17 
0 
0 
0 
0 
0 
0 
1 
0 
0 
0 
0 
10 
0 
0 
0 
0 
0 
0 
3 
0 
0 
1 
0 
0 
8 
LL 
.l!S 
l 
R
EAD
IN
ESS SKILLS-TEACHER R
A
N
K
ING
 
Physically Healthy, Rested and W
eH-
Nourished 
5 
4 
5 
5 
5 
W
orkslndependenttv 
4 
4 
4 
2 
4 
Knows The Alphabet, Num
bers, 
Colors, & Shapes 
5 
5 
4 
1 
3 
M
akes his/her Own Choices W
ithout 
Teacher or Parent Interaction 
3 
4 
4 
4 
4 
Is Curious and Shows W
Iiiingness to 
Trv Som
ething New 
4 
4 
4 
5 
5 
Listening & Sequencing (sound 
recoanition, story recall, attending) 
5 
5 
5 
3 
5 
W
aits his/her Tum
 In A Group 
Situation In Play or Sharing M
aterials 
5 
3 
4 
4 
5 
Social Skills (interacts w
ell w
ith other 
children) 
5 
3 
4 
4 
5 
Can Com
m
unicate Needs, W
ants, & 
Thouahts 
5 
4 
4 
4 
5 
Gross M
otor Skills (hopping, running, 
iumpim:1, clim
bing) 
4 
4 
3 
4 
!3 
Fine M
otor Skills (coloring, cutting, 
drawing) 
4 
4 
3 
4 
4 
General Knowledge About the W
orld 
4 
3 
3 
5 
3 
Concept of Tim
e (day/night, calendar, 
seasons) 
4 
3 
3 
2 
3 
OTHER 
Self Confidence 
Im
aginative and Creative Play 
Em
otional Needs M
et 
Knowledge of Nam
e and Address 
Separation Anxiety 
SuoDOrtive/Positive Hom
e Life 
5 
Polite, Respectful.W
ell-Behaved 
Concept of Print 
Follows Directions 
M
aintain Self-control 
5 
5 
5 
4 
4 
3 
4 
4 
3 
4 
4 
4 
5 
5 
5 
3 
5 
4 
5 
5 
4 
5 
5 
5 
5 
5 
4 
3 
3 
3 
4 
4 
3 
3 
4 
3 
3 
3 
3 
5 
Average 
5 
3 
5 
5 
5 
5 
5 
5 
5 
5 
4.8 
3 
2 
3 
2 
4 
3 
5 
5 
4 
4 
3.6 
4 
3 
2 
3 
3 
2 
2 
3 
5 
2 
3.2 
3 
3 
3 
3 
3 
3 
5 
3 
3 
5 
3.6 
2 
5 
3 
4 
5 
2 
4 
4 
4 
5 
4.2 
4 
4 
3 
4 
5 
5 
5 
5 
5 
3 
4.3 
4 
5 
3 
4 
4 
3 
4 
5 
5 
5 
4.3 
4 
5 
5 
5 
4 
5 
5 
5 
5 
5 
4.7 
4 
5 
4 
4 
5 
5 
5 
5 
5 
5 
4.6 
3 
4 
3 
2 
3 
2 
3 
3 
4 
4 
3.2 
4 
4 
3 
3 
3 
3 
4 
5 
5 
2 
3.7 
3 
5 
3 
3 
3 
1 
4 
4 
5 
5 
3.6 
2 
3 
2 
2 
3 
1 
4 
3 
3 
2 
2.7 
5 
5 
4 
5 5 
C!) 
.i!$ 
~ 8: <( 
READINESS SKILLS-TEACHER PRIORITY 
Physically Healthy, Rested and 
W
ell-Nourished 
1 
2 
W
orks Independently 
Knows The Alphabet, Num
bers, 
Colors, & Shapes 
5 
1 
M
akes his/her Own Choices 
W
ithout Teacher or Parent 
Interaction 
Is Curious and Shows W
illingness 
to Trv Som
ething New 
3 
Listening & Sequencing (sound 
recognition, story recall, attending) 
4 
2 
W
aits his/her Tum
 In A Group 
Situation In Play or Sharing 
M
aterials 
3 
Social Skills (interacts w
ell with 
other children) 
2 
Can Com
m
unicate Needs, W
ants, 
& Thoughts 
3 
Gross M
otor Skills (hopping, 
running, ium
ping, clim
bing) 
5 
Fine M
otor Skills (coloring, cutting, 
drawing) 
4 
General Knowledge About the 
W
orld 
4 
Concept of Tim
e (day/night, 
calendar, seasons) 
OTHER 
Self Confidence 
Im
aginative and Creative Plav 
Em
otional Needs M
et 
Knowledge of Nam
e and Address 
Separation Anxiety 
Suooortive/Posltive Hom
e Life 
1 
Polite, Respectful.W
ell-Behaved 
Conceot of Print 
Follows Directions 
M
aintain Self-control 
1 
1 
1 
1 
2 
5 
1 
1 
5 
2 
5 
3 
5 
2 
1 
4 
3 
2 
4 
2 
3 
1 
3 
3 
2 
4 
5 
4 
1 
2 
3 
4 
4 
5 
4 
5 
4 
5 
3 
4 
3 
3 
3 
2 
4 
2 
5 
5 
2 
' 
1 
1 
2 
3 
4 
5 
Priority ranking 
10 
9 
8 
7 
IS 
Point Ranking 
3 
1 
2 
8 
3 
1 
0 
1 
121 
5 
0 
0 
0 
0 
1 
6 
1 
1 
0 
0 
2 
31 
4 
0 
0 
0 
1 
1 
13 
1 
4 
2 
2 
3 
2 
1 
82 
2 
2 
2 
1 
5 
3 
2 
0 
93 
0 
1 
1 
2 
1 
37 
5 
1 
1 
3 
2 
1 
4 
3 
102 
3 
3 
0 
2 
7 
2 
1 
94 
0 
0 
0 
0 
2 
12 
4 
0 
0 
0 
2 
1 
20 
5 
5 
0 
1 
0 
1 
2 
28 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
0 
0 
0 
0 
10 
1 
0 
0 
0 
0 
10 
0 
0 
0 
0 
0 
0 
4 
0 
0 
0 
1 
0 
7 
3 
0 
0 
1 
0 
0 
8 
<. ) [ Kindergarten Readiness: Teacher a
nd Parent Expectations 
By 
D
ebra M
.
 R
am
sey 
SUNY C
ollege a
t Brockport 
M
ay200l 
The purpose of m
y thesis w
as to c
o
m
pare the 
-
e
xpectations of kindergarten teachers a
nd parents 
of pre-school-aged children o
n
 school 
readiness. Clarifying e
xpectations c
a
n
 provide 
guidance a
nd direction for parents in o
rder 
to prepare their children in w
ays that m
e
et 
teachers e
xpectations. 
The data from
 the survey re
ve
al that teachers a
nd parents in 
the R
ochester a
re
a
 have sim
ilar e
xpectations w
hen it c
o
m
e
s
 
to w
hat re
adiness skills a
re
 critical for kindergarten. Teachers 
a
nd parents ra
nked the re
adiness skills with a
 sco
re
 of o
n
e
 
being n
ot Im
portant a
nd a
 sco
re
 of five being ve
ry Im
portant. 
The highest ra
nked skill by teachers a
nd parents w
as that 
children a
re
 healthy, rested, a
nd w
ell n
o
u
rished. The least 
ra
nked skill by teachers w
as c
o
n
c
ept of tim
e, w
hile parents 
felt that general know
ledge about the w
o
rld w
as the least 
critical o
n
 the survey. The re
adiness skill with the greatest 
d iscrepancy w
as know
ing the alphabet n
u
m
bers, colors, 
a
nd shapes. Parents felt m
o
re
 strongly about the Im
portance 
of the skill upon e
ntering kindergarten than teachers. 
Parents in
 this study also added additional re
adiness skills 
they felt w
e
re
 im
portant su
ch as: have self-confidence, 
display im
aginative a
nd cre
ative play, have e
m
otional 
n
e
eds m
e
t have know
ledge of n
a
m
e
 a
nd address, a
nd 
have a
 m
inim
u
m
 a
m
o
u
nt of separation a
n
xiety
.
 
The additional re
adiness skills that w
e
re
 Im
portant to teachers 
w
ere: for the child to have a
 supportive a
nd positive
 hom
e 
life; to be polite, re
spectful a
nd w
ell-behaved; to be fam
iliar 
with the c
o
n
c
ept of print; to be able to follow
 directions; to 
m
aintain self-control; a
nd [in agreem
ent w
ith parents) to have 
know
ledge of n
a
m
e
 a
nd address. 
All schools in N
ew
 York State a
re
 
req
uired to a
c
c
ept all five-year-olds 
into kindergarten regardless of their 
re
adiness skills. 
Based o
n
 m
y re
se
a
rch, there w
as a
 lot of co
nflicting advice 
to parents a
s to how
 to best prepare children for school 
readiness. As the survey results show, teachers a
re
 looking 
fo
r children e
ntering kindergarten to: be physically healthy, 
re
sted, a
nd w
ell-nourished; interact w
ell with other children 
(social skills); c
o
m
m
u
nicate n
e
eds, w
a
nts a
nd thoughts; be 
able to listen a
nd sequence; a
nd be cu
rious a
nd show
 
willingness to try so
m
ething new
. School related skills su
ch 
as c
o
n
c
ept of tim
e, know
ing the alphabet, n
u
m
bers, colors 
a
nd shape
s
,
 a
nd gross m
otor skills fell at the bottom
 of the 
ra
nking for te
a
chers. 
G
eraldine Chapey, a
uthor of R
eady for School: H
ow
 
Parents C
an Prepare Children For School Success 
[1986), e
n
co
u
rages the follow
ing list of De's as 
a
 focus for parents [p. 131-132). 
*Enjoy your child. 
*H
um
 a
nd sing as you go a
ro
u
nd the house dusting or 
co
oking. 
* Use self-talk w
hen you a
re
 with your young child
.
 
* Use parallel talk w
hen w
atching your young child do 
so
m
ething
.
 
* Use a
 so
othing, ca
ring, co
m
forting voice. 
*Listen to your child a
nd give reassuring facial gestures 
w
hen he/she is talking. 
*Set clear firm
 lim
its. 
*Use short se
ntences w
hen you talk to your child. 
*Use n
a
m
e
s for objects w
hen you talk. 
*K
e
ep e
xplanations sim
ple. 
*Use a
 slow rate. 
*H
ave patience
.
 
*
 Ask 
"what'' questions first; ask 
"why" questions w
hen 
he/she Is older
.
 
*R
ead to your child e
ve
ryday. 
*Encourage your child to ask questions. 
*Be generous with rew
ards: praise, a
 hug. 
*Encourage your child to play with other children. 
*G
ive
 your child e
xperiences so he/she will have 
so
m
ething to talk about. 
*
 Involve your child in co
oking, w
alking, playing In the 
sa
nd, planting w
indow
 boxes, m
aking book shelves. 
*Tape favorite songs, rhythm
, jingle o
r stories so your 
child c
a
n
 listen o
ve
r a
nd o
ve
r to them
.
 
*Teach your child his/her n
a
m
e
 a
nd fam
ily n
a
m
e
s. 
*W
ork with your child In developing a
 collection or 
starting a
 hobby. 
*
 Join In classes for parents a
nd children at the 
children's m
u
se
u
m
, In learning ce
nters, at the library 
a
nd at the local public 
school. 
*Take your child regularly to the library. 
*Serve as a
 m
odel : let your child se
e
 you e
njoy 
re
ading papers, books, a
nd m
agazines
.
 
*K
e
ep your sense of hum
or
.
 
*Play gam
es with your child. 
*The generation gap does n
ot exist w
hen parents a
nd 
children do things together a
nd grow
 to be friends. 
